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Preface

The Multi-Strategy Economy Model (M-SEM) is basedtbe same philosophy as the
Multi-Strategy Method with 2 separate tracks eamusing on different reading and
writing strategies (whole language and word buiglitop-down and bottom-up).
However, it_integratethe tracks more explicitly. Also it requires faweaterials --
only a set of primers and chalk boards. The M-SEAM designed especially for
national propagation, for language areas with loggercation, and for those with less
economical means. The primers are easy to constyutiother-tongue writers who
have experience in writing their language. Teatta#ning only takes about 1 week
because teaching patterns are simple and consisteathing patterns also give
flexibility for inconsistent schedules or teachutifferent age groups. Extra reading
materials can be easily incorporated into the nbdsthey become available.

The M-SEM has been successfully used in low edddatgguage areas. The author
gratefully acknowledges the insights and ideasrglweMary Stringer (the developer of the
Multi-Strategy Method) as well as those who helfgegilot this method and test the
materials.

In this manual you will find:

* more information about the M-SEM

* how to construct M-SEM primers and pre-primers

» various example lessons

* how to deal with teaching difficult language phemmon such as tone and long
words, etc.

* ateacher’s guide for the M-SEM

» agquide for training teachers using M-SEM TeacHhgugles.
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About the M-SEM

Why do you call it the “Multi-Strategy Economy Mode I”? 1 don't
understand the name!

"Multi-Strategy " means that this method uses a number of difféssathing
techniques and strategies -- both top-down or wlaslguage type strategies (called
Story Track) as well as bottom-up or word attadhteques (called Primer Track).
Furthermore, this method is an adaptation of thé&ihBirategy Method (M-SM)
developed by Mary Stringer in the early '80's amit setains part of the name of the
original method.

"Economy' means that this method is very economical toi@o if doesn't cost very
much). Itis also very economical in the amountirok it takes to develop the
materials (a few weeks) and to do teacher trai(ingeek). This method is
economized or scaled-down from the classic M-SMcWwhiequires many materials,
more on-site consultant involvement, and much neaeher training time. Itis
smaller, more compact, more adaptable to challgngjimations such as teaching
nomads, easier and less expensive to operatst.lik@ an economy car is compared
to a big truck or lorry

"Model" means that this is an exampiethod, or a model. Whoever uses this
method should feel free to adapt and change theehtodit their situation and
context. The M-SEM is not meant to be a litera@thmod cast in concrete. Rather it
is meant to act as a guiding model.

Objectives of the M-SEM:

A. To be theoretically balanced -- utilizing an intsgd balance of top-down and
bottom-up reading and writing techniques.

B. To be inexpensive to develop so that communitidk little cash will be more
able to afford it.

C. To be easily developed in a short period of timirely by literate mother-tongue
speakers.

D. To be motivational to the learners and adaptabkaepcan read what they want
to read whether that be cultural stories, Scriptoealth items, or what have you.

E. To require only a short teacher training time ef@monprofessional or lower-
educated teachers.

n

To be compact and have easily organized materials.

G. To have a flexible teaching cycle adaptable tosatuation, including nomadic
contexts, each-one-teach-one contexts and irretpdahing “weeks”.

H. To easily be able to expand in utilizing other mate as resources are available.

I. To be flexibly used either with a group situatianngth each-one-teach-one
individuals of any age.

J. To be totally "ownable" and propagatahtehe grassroots level without outside
or expatriate assistance.



MSEM Method Components & Activities

1. Pre-primer Track (teach for about 5 weeks) e-nglading & pre-writing:

a)
b)
C)
d)

listening discrimination exercises

visual discrimination; matching exercises
pre-writing letter formation exercises
writing your name

2. Story Track (teach all weeks starting from dag)o [normally the theme of the
stories is the same as the keyword in the primer]

a)
b)

c)
d)

learn to read the “Big Story” via Neuro Impress Nt (NIM) and answer
comprehension questions [the story is locatedemtie-primer and primers]
students compose an Experience Story, learn toireaNIM and learn
several sight words

creative writing

optional free reading time as more books or mdseaige available

3. Primer Track (20 - 35+ weeks):

a)
b)
c)
d)
e)
f)
9)

h)
)
)
k)

read the keyword story (the “Big Story”)

look at the keyword picture

read the keyword, break it down and build it bapk u
find the keyword in the story and read it

learn the key letter (capital and small forms)

find the key letter in the story and pronounce/tfeia
write both forms of the key letter (focus on lefigmmation and reading the
sound of the letter)

drill known letters and/or syllables

build new words from known letters/syllables
optional: read controlled text

spelling and writing practice

Materials Needed:

For each school, the following items are the baswds:

> & & o

large chalk board

small chalk boards (slates) for each student areXercise books / paper
chalk and/or pencils

primers - 1 for each term (Ideally, each studenushhave their own copy.
If this is too expensive, then at least each teasheuld have his/her own
copy and lessons can be written on and learned tinerahalk board.)

Optional supplementary materials could be:

¢

additional reading material such as Big Books, Simbks, stories,
Scripture, song books or song flip charts

large pieces of paper, flattened boxes or plakiio bags on which to write
experience stories with a marker, grease pendciayons

pencils

paper or exercise books in which to write



Teaching Pattern:

Basically the very same learning activities areedeach day. It is suggested that at
least2 days should be spent on each lesson or key word teaching both the Story
Track and the Primer Track each day. Thefirst day learning activities can be
donetogether on the board. The second day the same activities can be more
individualized by using the books/primers. This is very important to emphasis
during Teacher Training and to follow through walitwring supervisory visits. This is
entirely flexible according to the need (some ageigs may need 3 or more days
spent on each story, keyword and key letter tanléar No doubt the first several
lessons will need up to twice as much time sperihem. The main principle here is
that the majority of the learners should learnsada well before moving on to the
next lesson.



Common questions and answers about the Multi-
Strategy Economy Model (MSEM):

1. How does the MSEM integrate the Story and Primer tacks? The keyword for each
primer lesson is also the theme used in the Stoagkl Also, the Primer Track learning
activities utilize and come out of the contextloé Big Story.

2. What is it about the MSEM that makes it easier formother-tongue authors to draft
the materials? The Story Track is usually not difficult for eeqeenced mother-tongue
authors to develop, however, primers are considierabre difficult to develop
depending on how they are constructed. If, fongXa, the primer portion is based on
syllables such as various adaptations of the Gullskhmethod, the primer developer
must organize and keep track of introducing arategjically repeating perhaps hundreds
of language elements (i.e. syllables and word8hig[is not to say that the Gudschinsky
method is ineffective. On the contrary, it hasveroto be rather effective in many
situations. However, it is very time consuming aagluires meticulous work to construct
the primers, and almost always requires long hoficonsultant time to do it properly.]
To make the primer portion easier to outline aneet®p, the MSEM simply drops down
to the phoneme level for building each lesson.sTme adjustment means that the
primer developer only has to keep track of systaraby introducing less than an
average of 50 elements (i.e. phonemes). The thedand evaluation upholds it) that
once a phoneme is learned, it can be read in amgxio This greatly reduces the
complications of primer development. Essentialig MSEM primer portion is based on
a ‘phonics’ method. This is what makes it exceelgingore do-able at the grassroots
level and easily transferable by experienced MSERfonal primer developers even
without formal high level training.

3. If the MSEM is based on phonemes, does that meanatyou don'’t learn how to
build words with/by syllables? No. The MSEM strongly encourages developeputo
syllable drills into the primer lessons. Syllabtesnorphemes can also be learned as
helpful language building blocks, but the draftorgoutlining of primer lessons is not
based on syllables.

4. How is it that MSEM materials can be developed souickly? There are three
reasons. One has already been mentioned. (1pdpsmer lessons on phonemes and
therefore having to organize and systematicallypthice fewer elements. (2) Besides
drafting easy primer lessons, the developer ondytbavrite a short, nonrestricted story
about the keyword and draw a picture of the keywddme methods (especially strong
top-down methods) often have many nicely colorgddmioks with many pictures, more
reading materials, etc. These are time consumirgeiate even though they are indeed
very good and helpful in creating ‘print environrtieiThe MSEM makes a trade-off at
this point: beauty for time and portability. (3n&lly, because of the easy fashion of
drafting lessons, it invites and encourages maral llevel involvement. Many hands
make light work. Three or four experienced mottugrgue authors can simultaneously
draft MSEM lessons for an entire primer series madter of days or a couple of weeks.

5. Ok, so primer lessons are based on isolating andaleing phonemes, but you can’t
say some phonemes by themselves. How does the MSE&&I with that? It seems
there are two kinds of people in this world -- thegho think you can say all phonemes
in isolation and those who say you cannot. Acyydilis very easy to say many
phonemes in isolation. All vowels, nasals, latgraibilants, and fricatives (e.g. a, €, o,
m, n, |, f, v, s, etc.) are what we might call ‘tomants’. It is really only the stops (e.g.
b, t, g, k, etc.) that are more difficult to sayisolation without releasing them or adding
a puff of air or a sort of neutral vowel sound afteem. Because of this, the MSEM
encourages primer developers to try and begin girgirer by introducing continuants if
possible. The idea is that if students can leasay phonemes which can easily be said



in isolation, then when they come to the lessonsrevthey are saying stops in isolation
(even if they add air to release the stop or arakbubwel when they say the stop), they
won't “hear” the added neutral vowel. Instead, thdly focus on the stop as a building
block letter and learn it.

What if the language we are dealing with is very diicult with which to make any

sort of primer and there are some heavy lessons3ome languages do indeed have
long content words (nouns and verbs) which seeeath be make up of half the letters
in their alphabet! It is difficult to make begimgj primer lessons (using any bottom-up
method) with languages like these. MSEM deals thidse types of situations in a
slightly different way at the beginning of the pan(see appendix A for details and
examples). With some languages, it is difficulbemin a primer by only introducing one
phoneme at a time. This poses a situation of heaxly lessons for the learners.
Naturally, the teacher might spend a longer timéhase heavier lessons, but there is
also another encouraging factor to remember — M$&M some other eclectic methods)
not only has a strong bottom-up or word-buildingrar emphasis, but it also has a
strong top-down or global story emphasis. Thismsdhat students will have exposure
to the whole language every day as well as beistgsyatically introduced to each
element of the language. If a few elements gesexi®r ‘dropped through the cracks’ of
the primer part (or if students miss a few lessdiigly they will eventually be ‘found’

or picked up along the way due to the exposuré®fStory Track. Teaching the Story
Track along side of the Primer Track each day m#zaisthe Primer Track does not have
to be anywhere near perfect in its emphasis tddgidyheffective. However, that is not
to say you shouldn’t do your best to make the Prifmack as good and systematic as
possible.

What if we would like to have nice big books and taise other types of materials in
our literacy program? Besides, what's so bad abouiaving lots of varying types of
materials to read in a literacy method? It is a good and wonderful thing to be able to
have many different types of materials to readuitiog nicely colored big books with
many pictures. After all, we know that it is diffilt to learn to swim in a bathtub, and it
is difficult to get truly fluent without plenty ahaterials to read. Even though one does
not absolutely need extra reading materials tccaffely get started in teaching basic
literacy classes with the MSEM, there is a spauliate where any sort of reading
materials (big books, songs, Scripture portiorstehing stories, health books, shell
books, old primers, etc.) can be easily incorpatratéo the regular teaching schedule of
the MSEM. This special place is at the end ofStay Track after creative writing. See
the Teacher’s Guide (page 40 of this manual) fdh&r information.

The MSEM sounds easy to put together, but does ieally work? It works very well.
You will like the results. If you have faithfuldehers and steady attendance by the
students (the MSEM's Story Track will help to kebp students and thereby the
teachers motivated), they will end up quickly leaghhow to read and spell accurately as
well as to write creatively.

Can one person train mother-tongue writers from muliple language groups to
develop MSEM materials, such as in a workshop settg? Yes! This has
successfully been done multiple times with up talfferent languages represented in a
2 or 3-week workshop led by only one experiencathér-consultant. In these
workshops, the languages represented each hadeadntisgseed orthography, the local
mother-tongue national representatives were wéd Ebwrite their language, and there
were at least two writers from each language grdythe end of 2 or 3 weeks, each
mother-tongue language team could finish the warshith (1) conceptual knowledge
of how primers are put together; (2) their entiriener outlined and checked; (3) a
checked pre-primer drafted with 15 lessons; (4)irmgr with at least the first 20 lessons
fully drafted and checked; (5) ability to finishafting the rest of the primer lessons on



10.

11.

12.

their own (which would take perhaps another weegledding on how many are drafting
the lessons); and (6) practiced ability to teaghghmers in a pilot class.

How is it that teacher training can be done so quidy — in a week or less? I'm used
to teacher training taking up to three or four weels to do in a quality way. First of

all, good teachers need to know how to read antkwheir language well. This might
require some writer’s training before teacher iragn This is expected for most literacy
methods including the MSEM. Secondly, any literewthod will have a certain number
of different patterns or activities to teach. Eatlhese patterns need to be learned via
demonstration, reading the Teacher’s Guide, armbd git of individual practice
teaching in small groups. The more variety ofgrat$ local teachers are required to
learn, the longer the teacher training will talkear example, some bottom-up methods
might have 3 or 4 various patterns or types of prilessons which need to be learned
and practiced (e.g. vowel lessons, key word lesdanstor lessons, review/revision
lessons, etc.). Some methods have different teggiatterns for different days of the
week. Some pre-primers have a variety of actsjteach of which need to be learned
and practiced by the teachers. The more variegyldnger the teacher training will take.
The MSEM sees the value of variety, but seeks ép kke different patterns to a
minimum for the sake of keeping teacher traininggtiand cost to a minimum.
(Thankfully student boredom due to sameness of datiivities is not usually a problem
in the more rural areas of the world. Stability &e found in routine.) So, for example,
all the MSEM primer lessons are drafted to utiezactly the same style or teaching
pattern whether they are key word or revision lassgowel or consonant or tone
lessons. MSEM pre-primer lessons also utilize amlg style of visual discrimination in
order to minimize the complications of teachentirag. This is how quality teacher
training can be accomplished in 7 days or less thithMSEM. But even with short
teacher training time, it is still advisable, ashaany method, to be sure and have good
follow-up or supervision of new teachers until tieyww competence in their classroom
teaching ability.

How does the MSEM exploit what we know about learmig styles today? Any

literacy method which has a strong top-down emphasiwell as a strong bottom-up
emphasis will likely be effective for any given gmof learners. To generalize, most
non-western people tend to be more global or wtiolis their learning preferences.
They utilize observation of whole activities an@dwally learn the details as they
pretend and ‘go through the motions’ of doing aewractivity. The Story Track or top-
down learning activities of the MSEM and other noeth fit very well into this highly
motivational and preferred style of learning forrmgeople. On the other hand, there
are those people who prefer a more analyticaheali approach to learning -- gradually
putting various parts together to make a wholecalBse of the typical school systems in
the two-thirds world, many expelgarning to be more linear (e.g. becoming acgedint
with the A,B,Cs of reading). A strong bottom-unper type emphasis in a method will
assist those with more analytical learning prefeesror expectations. By catering to
both extremes on the learning style continuumMI&&EM and other eclectic methods
can be effective for the gamut of people, allowtimgm to learn in their preferred way as
well as strengthening them in areas of weakness.

How does the MSEM deal with irregular teaching week due to sickness, death and
holidays etc.? Because the MSEM has essentially the same teaabtngties every

day, this allows flexibility in the teaching weedesd easily allows for skipped days.
Essentially, at least 2 days need to be spentasniteg each lesson, whether these are
consecutive or nonconsecutive days. Of courseetieher can be discerning as to
whether a third or even a fourth day should be slgamning the lesson before moving on
if the learners are struggling to learn the mateniaf there have been many
interruptions.



Steps for Constructing M-SEM Primers

Before attempting to draft any primers, mother-toagvorkers need to have writing
experience. If they do not know how to write,Isp&ld edit well in their language,
do a writers' workshop with them first. Do A Wir#d/NVorkshoby R. Rempel is a
trainer's manual for running basic or initial writs workshops with literate mother
tongue speakers which is available if you needsagaguidance in doing a writer’s
workshop. There are also a number of other helfsburces available.

A. Do a frequency count of all the letters/symbols your alphabet in order to
get a general idea of which letters are used the o [Actually, this is not
absolutely necessary to do, but it is helpful whi@omes to choosing the order of
letters to introduce especially for the initialdess.]Here's how to do a simple
frequency count:

1. Write or obtain several copies of one page of amahvernacular story
(preferably non-translated material). Three paxplgs of text is sufficient.

2. Make a list of all the letters in your alphabetet(er groups which symbolize
individual sounds can be counted as a single lettgrai, ng, ch, sh, ny)

3. Now, go through your story and count how many tim&sh letter or letter
group occurs in the text. Indicate that numbeowetach letter or letter group
on your list. (If you have several people avagaldhis can quickly be done on
the chalk board as a group with individuals beisgjigned specific letters and
letters groups to count.) Be aware that letteugsosuch as ‘sh’ or ‘ei’ should
be counted as one letter/sound and not alse

as individual letters ‘s’, ‘h’, ‘¢’ and . Ym&atnpaidngwoe
4. Finally, reorder your alphabet to show thel |y gj g klruoi y Vv fh J

most frequently used letters first and the
least used letters last.

B. Choose your keywords and built words carefully-
For each symbol of your alphabet, you will want to
choose one keyword. Additional keywords can beseho
to teach any difficult consonant clusters, digraphs
grammar symbols. Read to the end of this sectidearn
how to choose words.

It might be helpful to draw a circle on a black lmband
physically write inside the circle which lettersvegbeen
introduced. That is, show which letters have haén
“into the basket” and are available to be used.

Following is a list of priorities you should followhen choosing keywords.

Rules/Priorities for key word®nly the first 2 priorities are required; the eth are
optional):

1. Keywords need to be picturable and cultural.

2. Keywords should only add one new letter at a timefter the first (or

second) lesson.

3. Try to use continuant letters first, as much asjdes.

4. It is usually helpful to utilize the more frequentised letters first.

5. Tryto use words that start with the key lettehigTis a very low priority.)




NOTE: If possible, the first keyword should containy@lletters which are
continuants (e.g. 'sisis’, 'as’, 'mumu’, ‘mamiéthis cannot be done, try using just 3
letters. (Stops can be used if necessary.) tfishstill impossible, see examples and
further explanation of difficult language-primetusitions in Appendix A Fret not —
there is always a way®

Once you've found a potential keyword, see if yan write built words using only
the introduced lettersB(ilt words do not have to be picturable but they @ need

to use the key letter for the lessoi. If you cannot find built words, go back and
choose another key letter and keyword which widll#a you to write at least one
built word. Getting the keywords for the first$esis can often take a bit of trial and
error. Be patient however, trying different corddions of letters. With a few
creative mother-tongue brains working on the pyameally a good solution can be
found for those difficult-to-find first lessons \wih an hour or two. (Remember to
refer to Appendix A if you cannot find a solutiamthe puzzle.)

** Make a chart like the example below to keep trak of what letters have been
introduced, what the keywords are, and what are pasble words to build.

** |t is a good idea to have a consultant check ym chart before you start
drafting lessons just to be sure you haven't forgéén something important.

An example chart for a primer

lesson key letter key word built words

1 S, SIiSIiS (scissors)  Si (ocean) ISi (easy) IS iSi (slowly)

2 a as (root; foundation) Sia (chair), ai (eye)

3 m mama (mother) MAsIS (matches) Mi (me/l), MISIS (Mrs.), AN (yam)
4 -(i) mami (yam) ami (army), i Mas (must) Sais (size)

5 p papa pis, pas(im), sap(im), apim, samap(im)
6 t tit pitpit, tim, tapa, tisa,

7 k kapa i kam, kamap, kisim, katim, akis

8 --(s) akis kamapim, ki, piksa

9 n mani pikinini, san, pinat, man, tin, pisin

10 I lip nilim, laplap, salim, ples, liklik, nilpis
11 g galip gita, glasim, mangi, gan

12 --(a) laplap ti, mat, nilpis

13 ai paia sais, taia, tais, lain, taitim
...andsoon...

Put in review/revision lessons Average one review/revision lesson for every 4
lessons. A revision lesson means that no newsesteould be introduced and every
4th keyword should be made up of letters alreattpdluced (already in the
circle/basket). The revision keywords can be mresty built words if needed.

** Have a consultant check your work at this stage before proceeding further!!




C. Draft each lesson of the primer.Carefully follow the lessons outlined in your
chart. The examples given on the following pagesaiso assist you.

1. Keyword story and questions. For each keyword, write a short, natural
sounding, cultural story. Use your entire alphdbetvriting these stories. The only
“restriction” is to use the keyword in your stomyl@ast once. Do your best to use the
same form of the keyword in the story as it app@arsolation on your chart.
(Health stories or Bible stories which have the keydwoccurring in them can also
be used. See notes and examples in Appenftix @ilizing pre-existing texts.Yhe
stories should be brief -- 3 or 4 short senteneeh ér primer lessons 1-20. Later
primer lesson stories can gradually become longéer each story, write two
guestions for the teacher to ask the students.fildteuestion can be a
comprehension question where the answer is foutiteicontent of the story (what
happened...?). The second can be a questionirgginragination to answer (what
if...? what do you think...?). Ideally, a picture sldbaccompany the story. This is
the “Big Story”.

2. Keyword break and build. On the page facing the “Big Story”, draw a picture
of the key word with the key word beside it. Breh& keyword down to the key
letter and build it back up the same way like i@ @&xamples below. Separate
syllables with just a space or a dash (unless la la@s another meaning in your
language). Try to keep the key letter lined ughasword is broken down and built
up. For those who do not want to isolate cons@ndné to preference or traditional
expectations, simply break the keyword down tosiyible level only. It is not
recommended that the technique of negative focudilged.

pinat P enda al |tem e
pi-nat pi e-nda nda | |te te
pi pi-nat nda e-nda| | € tem
p pinat a enda

3. Key letter. Write the small form and capital form of the Refter(s) in a large
font in the upper right corner of the lesson. dklesan be drawn around them if
desired. See more examples in the following pagesin the appendixes.

o Pl |Aa| Ng ng

4. Letter and/or syllable boxes. Some primer developers have decided to have
only a syllable box. Some have decided to have adétter/phoneme and a syllable
box. Under a double line [a memory device remigdaachers that the students —
not the teachers -- are to read everything fignfhere down; see lesson examples
and the Teacher’s Guide in appendix E], fill lettexes with the key letter located 2
or 3 times and known letters filling up the resttod grid. Make sure all letters of
the keyword and the new words are included. FEileoboxes with syllables from
the keyword and new words. If desired, contrasivben syllables can be shown by

10



trying to arrange syllables so that only one letteange is made in the syllable as
you read down. For lessons 1-4 the grid might dely X 3. After lesson 4 or 5
grids can be 4 X 5. See more examples in the datiewing and in the
appendixes.

S| i |s si |1 |[sis

i | s |s i|si |

S| s | i Sis | 1 |si

tlp|m i | as | si | sis [

i |a] s si fmal| fi |mi| a
s |t | sa | pal fit |Iim| pa
m|i|p ta| pi [ pit] i | pas

5. Word building. Build several words (try to have 3 or 4) from known
letters/phonemes. Begin with letters, build toaylés, and finish with the full word.
Some primer developers have opted to begin buildew words at the syllable level
if the sound blending of phonemes proves diffitolteach or learn from the
experience of trial class(es). The first built @am each lesson should be the
keyword.

6. Optional: Controlled text story. Some primer developers like to include a
“story” or sentence of controlled text for the stk to decode and read. It is good
practice for students. However, some developend tike the controlled stories
which are very stilted or unnatural in the langudge to the limitations of using
only introduced or known letters. Another optisria introduce this drill or
exercise after about 7 or 10 commonly used lettave been introduced and taught.
This way the stories won't be quite so stilted sigou will be able to use more
words. Whether you choose to have this exerctsa fesson one to the end, or
from lesson twelve to the end, or not at all igaghe primer developers. If you
choose to have this section in your primer, trwtide as meaningful a story or
sentence(s) as possible using only known/introdietéers. If possible use the
keyword and some of the built words in your stargentence(s). Likely it will not
be a great problem to infrequently use some comenonecting words or
morphemes even if they contain letters which hawt' been introduced. The
reason for this is that it is likely that some loé$e connecting words or morphemes
will have been learned as sight words from theySioack. As the lessons progress,
these controlled stories will gradually be abléntrease in length, vocabulary and
naturalness. Unconnected sentences in this sexidd be numbered. Connected
sentences in a short story can be formatted agpepparagraph.

Tone? If you need to develop lessons to teach tomefer to Appendix B.

Scripture primer? If you want to develop lessons &sed on Scripture or other
pre-determined texts, refer to_ Appendix C

See the following pages for lesson examples andrfatting options.

11



MSEM lessons showing various options.

Example lessons 1 and 2 for a beginning Primer (Boo
Note it was not possible to use all continuants inftte lessons for this language.

k 2):

Lesen 1 Lembena
& ada dD
" ada a || aA
_ e ao-da | da
/ Ada da | a-da
d ada
Ada ana kalima isa mili yalo
waba ada pipege. Onaga
tapatapa pyalo ada makadi a|d]a a | da
pyalo isa katalo pili ada waigya d|la | d da| a
katalo polibane salo kilakila d|ja]a da| a
alo waloema ada augenae.
Y ° ada d aa
1. Ada ona waba beigenaepe? a-da da-a
2. Ada pyalo byagema augenaepe? adn dan
-4- -5-
Lesan 2 Lembena Y y
Yada
yada

Yada isage isakalo pilimanapa

yada auwage pakeganae. Pakalo

yalo piili onapa yada isage ana
wawma mumupiili lomegenae.
Lomalo lagepalo moeyalo yali
omepi kalalo wamena wamena
lalo kalegenae.
%

—Ap—

1. Yada ona isakaelemenaapa lagapalo
migenaepe?
2. Taunoga yadoisage piligenae

-6-
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Example chart of a language which uses 3 letters in the first keyword.
Also notice there is not a revision lesson every 4t h lesson, but there is
still an average _ of one revision lesson for every 4 lessons.

In some languages, it is difficult to find a keynddor the first lesson(s) which uses
only 2 letters. The example here shows this tyateation. It uses 3 letters in the
first key word. Another option for some language® introduce two letters in lesson
1 and another two letters in lesson 2.

If you are unable to put a revision key word argbtm (a key word and lesson which
does not use any new letters) in lesson 4, thereregison 5 or 6 a revision lesson.
The point is to have an average of 1 revision legs@ry 4th lesson so the learning
does not get too heavy or go too fast for the stigde

URAMAT LANGUAGE
lesson  key letterkey word  new or built words
1 s, i,n sinini sis, ini, in
2 a nan na, ana, ani
3 m man mana, iam, mam
4 I las li, lias, ila
5 -- lai liam, ai, lil, nali
6 u ulan un, sua, mu
7 - silu nunun, ilu, sui, ilu, mu
8 q galun gum, qunam, siqi, luseqee
9 r ruga rugus, arus
10 -- gar qus, lir, sigirga
11 a uran masu, galas, man
12 ng nangas nging, quluang, nulang
13 - lilas galas, galamaur, quluéng
14 k luski ik, muk, rak
15 rh rhangam rhatka, rhisu
..andsoon ...

In a situation like this language where 3 letteesiatroduced in the first lesson, the
key word and key letter part of the first lesson ba formatted a number of different
ways. Here is one example of how it could be fdateth

% sinini Sli

sinini | sinini | sinini

si-ni-ni | si-ni-ni | si-ni-ni N n
si Si ni -
S [ n

13



The following example shows the option of focusing
rather than on letters in the primer part of the le
syllable box, no letter box, and no letter level in

lesen 15 Uramat

Rhangam

B

Ma Gaini gat ben da ama esak
pat aa lat. Sa mormor ngat da qa
qgqumar tam ngat. Sa maos da gat
tet ba sae, da qa lu i sa angatni di
ngarh rhon. Sa maos da gat tet ba
sae da ga lu akni i vuk pat a ga da
ga rhodakt dam ga.

1. Nga ange gat ben da ama esak pat aa lat?
2. Qre da gat tet ba saenga da ga lu i sa andjatni
rhogor maniekt?

-34-

more on syllables
sson. Ithas only a
the built words.

Rh rh
j rhangam
rhangam | rh
rha-ngam | rha
rha rha-ngam
rh rhangam
rhi ka U ngam
li rha sU las
ki rhat | ran lus
rha-ngam rhat-ka rhi-su
rhangam rhatka rhisu
-35-

The following example shows the options of both let
boxes, using a mix of either letters (for one sylla

breaks (for multi-syllable words) in building the n

in the option of controlled text sentences after th

lesen 10 Tok Pisin

Lip

Liklik pikinini Simon em i
wokabaut long bus. Simonino
save long lip salat. Lip salati paitim
lek bilong em. O soril Lip salati
bagarapim skin bilong Simon na em
i krai i stap.

1. Lip salat i mekim wanem long Simon?
2. Lip salat em i gut long mekim wanem kain wok?

22-

14

ter and syllable
ble words) or syllable

ew words, and putting

1.

N

e built words.
lip |_ |

lip I
N= l l

| lip
lla|lm]|s pa | lip | lap
i|lp | i | pis | Ik | pa
tlk|n|a lip nil | ples
nim| | | p lap | im | sal
lip nil-im lap-lap p |l e s
lip nilim laplap  ples

Papaisalim mama samapim lip.

NMArA i cAamAanim lilliL lAanl~an

-23-




D. Make a mock-up book following the chart of youessons which you have
already outlined. Make sure all the lessons are iarder with the cover, preface
and title pages included, as well as the pages aletsons numbered, etc.

Folded foolscap (legal) or A5 size books sewn arthiddle are the most economical
and longest lasting way to construct the primeigkso They also lay nicely when
opened. However, side stapled A4 (letter sizekbawe less complicated to layout if
you will be screen printing your trial copies.

Rather than putting all your lessons in one bobis, iore advantageous and
economical in the long run to divide them into saleooks. This way the books

will last longer because they will be handled lesg] learners gain satisfaction by
finishing shorter books. Also, because some iattris expected as classes advance,
reprints can be made of just those earlier prirtteasare used up most quickly.

It is highly recommended that primer developers (ieir Pre-Primer lessons as
well as) the first 20 — 25 primer lessons by teagtlthem in a pilot class before
taking time to draft the rest of the primer lesso&sudents in the pilot class(es) can
be evaluated to see if they are truly learningfitet lessons which are the most
difficult. If they are not, then adjustments slaolé made to try and slow down the
beginning primer lessons. For guidance in testimg primer lessons, refer to SIL
International’s “Notes on Literacy” articles suchs&8:1, 50:2 and 26.1-2:35. Or
consider using the Literacy Evaluation Tool by Feldsh, Nichols & Rempel.

Suggested information for dividing and typesetting primer books:

* |t is often nice to have one primer book for edetm of the normal school year if your
literacy classes will follow the schedule of lopaimary schools. Some countries have four
terms and some have three terms in a school yids.chart below is based on a 4-term
year, each term having 9 weeksWith a 3-term year, you could either make 4 bottks
pre-primer being separate from the first short prilmook, or the pre-primer lessons could be
included with the first 8-10 primer lessons in fiet book. Adapt as suitable to your
situation, remembering that each lesson shouladbght for at least 2 days (3 hours) and
accounting for at least 1 week of ‘sick’ days ity given term. Here is a mathematical
formula for figuring out how many lessons shouldma book:
(number of days in a term — §)number of lessons in a pre-primer or primer

2
For languages that have very difficult first prinessons, divide by 2.25 (instead of by 2)
for the first primer book to account for teachiregimning lessons 3 or 4 days.

book description # of story length | font types & sizes
lessons

Book 1 | pre-primer ; matching 15-20 short; 3 use larger type,
items: pictures, letters, sentences or | sans font (16+) and
syllables, and words less literacy q, g, | etc.

Book 2 | primer ; introduce about | 15-18 short; 4 usel4+ type, sans
half of the letters, (teach sentences or | font and literacy q,
tone) SO g, | etc.

Book 3 | primer ; teach the rest of | 20 longer; 4-6 use smaller serif
the letters, clusters, etc sentences font (12+) and typed

‘a’, 'd etc.

Book 4 | primer ; teach 20 longer; 6-10 | normal published
difficulties, do revision, sentences book font size (11-
practice fluency reading 12 point, serif font)

15



E. Consultant check your work before printing. Corsultants should check for
the following:

1. That the cover, title, preface, acknowledgementepage technically correct.
How many copies? ISBN? It is suggested that primmegterials be tested in a
pilot class and then revised if needed before ngakiore than 150 copies.

2. That stories have been proof read by a competetitantbongue speaker, have
correct punctuation, spelling, capitalization, gmagphing and 2 good questions
for each. Questions can be comprehension and/at ‘iffhquestions. All
Scripture stories or portions need to also be dtarguand village checked.

3. In the pre-primer, make sure each item has anim@mhatch.

4. That keywords are cultural, picturable and thatifi@ most part, they add only
one new letter per lesson.

5. That an average of every fourth lesson is a rewigsson using only known
letters for the keyword and built words.

6. For proper break down and build up of all keywondh focus on the new key
letter. Check that words are divided properly isytlables and that the key
letter stays lined up as the word is broken dowadhtauilt up.

7. That built words use only introduced/known lettensd that they use the key
letter for that lesson.

8. That all the letters/syllables contained in thevikesd and the built words are in
the letter/syllables box-grids.

9. That, as much as possible, contrast is shown batagkables in the syllable
grid box going down.

10.That, if controlled text is used in the primer kait normally contains only
letters which have been taught.

11.That a mock-up book has been made properly wittecbpage numbers,
lesson numbers and general consistency of lessoratahroughout.

F. After correcting any mistakes and checking thigs again, you are finally
ready to typeset and print out your books professieally or cut stencils and
screen print your books right in the village!

16



Steps for Constructing a Pre-primer

Constructing a pre-primer is quite easy. It is enad of about 15-20 short stories (3
- 4 sentences in length) with 2 questions for eddhe stories. The stories can be on
any cultural theme, Scripture portions, healthasmr anything else learners are
motivated to read. Itis no problem if some of themes happen to be the same as
some of the keywords in the primers.

The pre-primer side of the lesson is simply matghdiiferent items. First match
cultural pictures, shapes or traditional desigmsafmut 3 lessons. Then match letters
(capital and small forms) for about 5 lessons. nlimatch syllables for about 5
lessons. Finally, match vernacular words for & of the lessons.

Summary of matching sectians
1. Cultural pictures, designs and shapes-- abouts®ies
2. Letters of the alphabet -- about 5 lessons
3. Syllables of the language -- about 5 lessons
4. Words of the language -- about 5 lessons

For each section of matching, try to start off withms that look very different and
gradually make the matching exercises more diffioulhaving the items look very
similar. The purpose of these exercises is to tia learners to distinguish between
subtle differences (e.g. tone marks, letter shagiastitics, etc.)

K O This example showsasymatching because
S S Y the items all look vergifferent in shape.

t f T t O This example shows mogfficult matching
because the items look masiilar in
shape.

. . - . O This example showsasymatching because
Kim Kim suiti | pajey the items all look verdglifferent in shape.

O This example shows mogifficult matching
agu | apu | oqu | Agu because the items look masiilar in
shape.

Be sure to check that each item on the left ofitteehas an identical match on the
right side of the line!

The learners will not be actually reading any & $lyllables or words -- they will
only need to find the items which look the sameaariple pages for a pre-primer
follow.

17



Example lessons for a pre-primer (Book 1):

Kasan

o2
¢ fﬁ
TR
g;?%‘mh‘ ,
+ Kasan taaute yéwaa
keraandékwa.
Kasan taaumarék yakwa
dudakwa baka yaténdékwa.
Yéwaa yamba kure yaréndekwe.
Kasan yéwaa kéraandekwa

muse wa.

1. Kasan mamu yandekwa muse de?
2. Kasan taaumarék ye mamu de yau?

Matching pictures or designs ..

) 1 0 .

®ee |[®®o °°0 ®eQ

e |3 SUF £

N =— A D>

= ¢ D

O

O

O <= 0O
o O O
N~ Y

-6- -7-
Matching letters ...
Kaa
Ganbamba Waatmbun kaa P D P B
vaake yéndén yaawiat.
Ye kaa aangu vétik vaandén. T L t T
Yatake nak vaaké we
tékwuraaréndéka menjé watiyen. E E F B
Tindéka déké taamba wulén. | T | L
e o) e e
S r S S
| | | |
1. Ménjé timarék yandu mamu yakate yan dé yak?
2. Kiyae mamu ye de rak? V \ Y V

-16-

18

-17-



Matching Syllables....

Laapu
, \\Q tuk | ték  tuk  tak
gé\% 6 | te k& 16
" \_U vaa | gaa paa yaa
Kumun laapu yaawi yaké nyaa jnyaa nyaoc nyd
séwaat yéndén. Ye séwaa
iyaasandatake laapu
taandén. wek | wak  wék wek
Tae taakwéndéka
némaa, némaa kumbu bu bu ba o
iyaan. . . . .
9 jaat || jaab jaat jaal
1. Kumuna taakwa laapu kérae yaalu mamu yakéte
yak de? gu PuU gu ug
2. Kumun mamuké dé viyaak taakwat?
21 -22-
Matching words ...
Kundiyaa
S béré || béné béré béna
maa [ mawu  wad maa
sayé [ sayaa sayé saat
béna || béno béna béné
Waalé giyaandéka Tina
kandikundiyaa kéraaké yésaat
yélén.
Ye kandi kundiyaa kérae yae saayé [§ sayaa sayé saayé
nawiak male, male tulakét daalén.
Tutakaléka wani kundiyaa damba f dambu  damba  baambu
nemaan ye vaaku wuran. séraa || séraa  séwaa  saam
””””””””””””””””””””””””””””””””” bambu || dambu bambu baambu

1. Kundiyaa tumarék ye mamu yakéte |é yak?
2. Las mamu de yak?

-33-
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Appendix A: Developing lessons for languages in whi ch
primers are difficult to draft

Example of a language where it is impossible to beg  in a primer with a
keyword using only 2 or 3 letters.

Some languages, such as the example below, hayéowegrwords (nouns and
verbs) and it is not possible to find initial kepmds which use only 2 or 3 letters. If
you have this sort of situation, you must followlightly different system which the
example chart and lessons on the next two pagésiustrate. For the first 6 lessons
or so, use picturable key words which jstgtrt with the key letter and don't worry
about the other letters in the word. Then findtbwords which use only those
starting letters or introduced letters. (Built @srcan be verbs, pronouns, articles,
adjectives or anything -- you don't have to be &bl@raw built words.) Notice that
the first lesson still teaches 2 letters from the key word.Likely you will need to
find your built words firs(for lesson 1, a word or words you can build usomdy 2
letters etc.) and then identify key words for thdscult beginning lessons.

After the first several lessons, when enough Iett@ve been introduced, then
start using key words in the normal way — thosectvhise only introduced letters plus
the key letter (such as lesson 7 illustrated belaw)he following Angaatiha
example, lesson 5 begins using key words in thenabway.

In some languages, it is difficult to put in reviéegsons quickly. This puts extra
stress on learners because they are needing todearvery quick rate. Therefore, if
you have a situation like this, it would be goodpend plenty of time (up to 3 or 4
days) learning each of those beginning lessons Vit difficult languages, this
would also mean that the first primer (book 2) nhighly have 9 or 10 lessons in it. If
at all possible, do try to put in a review lessaraserage of every fourth lesson. Just
do your best. But if you can't do it, don't woatyout it — when teaching the lessons,
just be sure the students learn each lesson welieomoving on to the next lesson.

20



ANGAATIHA LANGUAGE
lesson key letter key word
1 n,i (naihire)
2 s (suhire)
3 i (ipate)
4 a,t (apotihire)
5 h ntihaare
6 w waatihoe
7 -- atiha
8 mantiha
9 o otihoe
10 - nawiho
11 r araiho
12 aa asaaha
13 p anipipihapi
14 e poyihaare
15 pw pwinipwinipihoe
16 y yasaihire
17 - napwaipihoe
18 t tausaaha
19 u upati
20 ng ngingoho
...andsoon .

built words

nini

nisi

isisi

naita, nasati
atiha

nawiha, tiwi

atawi, wantiha
naimo

aniho, mosiho
mariho, imonata

wirihiri, tihiri
sanaanihaati, sanaati
napihi, asipiha
nepe, potihoe
napwaipihore
aipe, naito
nope, nanotaise
atihiri, notaise

upipa

angatiwi, nimangawaayo

Example lessons to flesh out the chart above:

lesen 1 Angaatiha

Naihire

Nsonihoai sapiho naihiri wanihiri
nemwihi maaritaise. Maaritati
neti immona ahiyataise.

Aihi mpowihi nesi noti ofipipati
otipuwataontaati aposiri hireti
otitamataise.

Otitama ototipumaasihi
nkotaise.

1. Nsoniho napitiyata nkotaise. l
2. Naihiri napitaitaatiwihir

-

21

naihire

naihire | naihire

nai-hi-re | nai-hi-re

nai hi
N i

]

— D
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lesen 2 Angaatiha

Suhire ) suhire S
— suhire S
il su-hi-re | su
. i suU su-hi-re
Asisiha waara Nsoniho s suhire
kwihepihomi anipipihi ikontota
niyataise. Niyati taati
tantipihoainapi atahiwa insasini s|inl il s nt 1| s
kwihepihomi suhiri neti wirainsihi nN|1|]s|n si|ni| i
yihopiyiho yanihimataise. i [s|n|i 1 |si|in
Yanihimata ipata watunati
timahiya asisiwirainsini ahontaise. . o
nisi nini
1. Nsoniho napitiyata nkotaise. ni=sl ni=ni
2. Naihiri napitaitaatiwihire. nici niNi
-6- -7-
lesen 7 (revision) Angaatiha
Atiha atiha | Hh
atiha h
Usepinho metihohura sapihoai a-fi-ha ha
atiha fisatine untati ituntahore. ha | a-fi-ha
Aihi wani Usepiho h atiha
awaisinontati atiha nuriwasihi
sapihoai sountataase, "Apore
atiha namaaniwaitaise ntitoni h wiin a J“‘ I ha
wani aimi atihaisihoninisi flilsih ha | wi| fi g
apopaatapi nintaape neti Ljainiw fa] I | sl | wan
wiratano" untataase.
atiha aotawi wantiha
a-fi-ha a-ta-wi wan-fi-ha
------------------------------------------------ i i wantiha
1. Usepiho sapihomi atihaapi maaritahoro. afiha atawi
2. Usepiho sapihoai napituntatai
-16- -17-
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Appendix B: Developing primer lessons for teaching

language tone

Considerations

1.

2.

Essentially, tone can be considered an elemepttthtjust like a phoneme,
although it is used a bit differently.

Do your best to draft lessons that are the sarf@inat as the other lessons. If
for some reason this is not possible, then thellenegd to be modifications made
to the Teacher's Guide and it should be expectett#acher training will take a
bit longer in order to cover and practice how tactethe tone lessons.

If possible, teach tone (marks) after some phondraee been taught. This
means you might want to use key words first whiatiehno tone markings. If this
is not possible (e.g. if all words have tone majksinply write the keywords as
they should be with all diacritics but wait forewf lessons to draw attention to the
tone marks and explicitly teach them at that point.

A nonsense tone “sentence” drill is suggested bhyn@oKutch Logenga as a good
way to learn how to read tone. A drill of this ¢ypan be included at the end of
the primer track lesson such as illustrated inetkeemple below.

Here is an example from Daasanach (Kenya) whicl8hases, basically only one of
which is marked. Low is unmarked. Mid tone is keat with a grammar particle.
High tone is marked][ The occasional high-low tone is marked [*].

lesson | letter key word (gloss) built words
1 o, | olo ( donkeys ) -
2 0 (high Ollo (  neighbors ) 61 ( monkey)
tone)

3 i, (1) illi (river beg lilo (sorey, il (eye

4 n, oo noonodarrying rack inno (eyey, ninni (small), lilo

5 a, (4, oi) | Loinarfan’s namg alla (here), &na (crocs), lali
(discipleg

6 - (n) nannogpeary Loin4, &ll4, ninni

7 y (aa, ii) | yalall gras3 Yaala & namg, iy @oats & sheep
liyya (prone positioh

8 k koiy (shoe3 kokoo ating, Kaala & namg,
ninnik& ©f smallnesp

9 g gillo (hand3 0go Ekirt), gil (hang

10 e, ee eenon(lk) eello (vell), gine Gazellg, keellé
(talapia fish), ége éshe}

11 --(9) laag6furning dung for gollo (a fish), lay ¢hrew), aiy

cows)

12 m mé Kead minne (voman/wifg, &mo paby
goats & sheep mia how many?)

13 u, (uu) umodhildren lugo (chicken3, nuumo, guiyrfioon

14 r rii (female goat gura (noving), muraa €ut it!), rog
(grind it!)
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lesson 2
Daasanach

Kbru gelgbky

‘diiyime, Berikb hb ki 6lofo ol o | o
guurmp. Olo b midhbb 0lo|l |O| Ol :)I
giil'gyp, yie. Gpbl ol o djotll
rbfe, bur in eiy

‘deeyky, olo IP’, 61lo olo | 6 1
fué’de. Gbbl ‘guole, hé 6l-lo o-lo 61
mb gudriny. 6llo olo

Heegesen:

1. Karu meete ‘diiyime?

2. Olo a midhab ma fooronka, gaal hate
‘deeme’

1. 606 606000
2. 1616 lo16 lolo lo 16 lo
3. 6l 6l ol 61 ol ol 6l lo

lesson 3
Daaasanach

}
Il ,
|

.,

il
.
il-li
e
illi

Lokér Elelle yiete, I
Amkunno yle ‘du foorote? i
Elélle kieye, Amkdnno |
illi ‘du foorote, yie. i
Gaal ym il ‘'dd ‘daanne, i
ceo ydum mé veere. Am ceo

il naate, baceayye. il lilo il
[ li-lo il
Heegesen: :':I_i“ lilo
1. Lokor ubaa Elélle ale am ‘du
‘daanne? 1 i

. , . i

2. Gaal adum mé ma veerinvaka. Cirrid
000 il
[ [ T T [

= = =
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Appendix C: Using Scripture or other pre-existing t ext
to build primer material

The primary reason why you might want to creater@8ire primer is because the
learners are highly motivated to read Scripturbis Type of primer material would
allow them to learn to read Scripture from day ohthe literacy class. However,
although it is not impossible, it is not easy teelep a good, slow-paced primer from
text which is already written such as Scriptureut Blearners are truly motivated to
read Scripture, that is a powerful force to agbisi in the process of learning. Keep
in mind that in the MSEM, if you find creating arfpture primer too difficult, there
are other ways to incorporate Scripture into tlaerieg sessions. For example, there
is always the ¥ Story Track activity (refer to the Teacher's Glidédere anything
such as Scripture can be read or listened to @y sumemorized without the

difficulty of having to develop the entire primeoand a given text.

There are a number of ways to create ScriptureggemTo make a strictly top-down
(or Story Track) type Scripture primer materialasly easy. The more difficult part
is to find ways to systematically introduce lettefshe alphabet while incorporating
Scripture. Here are some suggestions for incotimgr&cripture into the MSEM:

(1) Thematic Scripture primerFigure out the order in which you want to inwod
letters and figure out your ‘cultural’ key word$hen find various short Scriptural
passages or stories on the theme of each of ygurvéeds to use as the main story
in the Story Track. These passages and storidst im&ye to be paraphrased and
shortened._CautionWhen paraphrasing or shortening Scripture passdmp
careful to not loose the main point, context ousgiof the passage.

(2) Scripture Story primer The chart below shows an example outline of this
particular type of primer. Find a Scripture pagsagstory you want to use (e.qg.
the Creation Story, the Joseph story, a parabdetlik Prodigal Son). Chop it up
into shorter parts (perhaps verses) to use as dire &tory Track story and then
introduce key words and key letters from each efdhort Scripture passages.
Depending on the language and the Scripture passagk it might be difficult to
pull key words from the passage without makingléssons too heavy with new
bottom-up primer material. If this is the casea) yoight want to draft several
lessons (perhaps the entire first primer) usingnarg cultural keywords and
stories first until enough letters have been introduced so asake the
introduction of letters and key words from the Brie passage easier and more
reasonable.

(3) Pre-Primer ScripturesAnother thought is that the pre-primer Storyckraan
effectively be used for introducing short Scriptpessages without the difficulty
of having to pull certain letters or key words franto use in the Primer Track.
Keep in mind though, that these Scripture passagparts of a continued story
will need to be kept fairly short for the new reesde

** All Scripture portions used (paraphrased or translated) must be consultant
and mother tongue speaker checked for clarity, nat@alness and accuracy!!
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Notice In the example below, the final lessons go lackerses 10 and 7 in order to
give themeaning (and the broader context) of the parable whichsésd.

Story of the Prodigal Son (Luke 15:11-32,10,7)
lesson story (ref.) letter key word (fromnew/built words (not
the story) necessarily fromt he story)
1 15:11,12 p,a papa (father) -
2 15:11,12 i, k, n  pikinini (child, son) pik, na, kina
3 15:13 m mani (inheritance, $) man, mama, mi, mami
4 15:14-15a man (man, son) manki, pikim, anis
5 15:15b-16 pik (pig) pikinini, kapa, i kam
6 15:16-17 ai kaikai (food) paia, naip, painim
7 15:18-20a S sin (sin) san, sik, sakim, pinisim
8 15:20b-21 kis (kiss) kisim, sin, i kam
9 15:22 u su (shoe) susa, susu, sua, musik
10 15:23,24 b, | bulmakau (calf) bai, laip, lus, kisim bek, kilim
11 15:25 musik (music) lain, mun, kamap, namba
12 15:25 d danis (dance) dai, dinau, dis, daunim
13 15:26-27 w, 0  wokboi (servant) wok, wokim, ol, waswas, orait
14 15:28-29a h haus (house) harim, hat, hatwok
15 15:29-30 e meme (goat) em, meri, pren, olsem, belhat,
wanpela
16 15:31 pikinini (son, child) save, olgeta, stap
17 15:32 (br) brata (brother) bel, dai, bek, bras, bros
18 15:7 wanpela man (one man)amamas moa moa, tanim bel,
tok
19 15:10 ensel (angel) wankain, namel, mekim sin,
tok stret
and so on perhaps with another Scripture passagienyr...

Notes with this example:

(1) The first two lessons are very heavy for the learias far as having to learn quite
a few letters.

(2) Revision lessons are put in as often as possible.

(3) The new or built words are not necessarily fromS3kepture passage — they are
from the language as a whole without being resii¢d the Scripture passage.

(4) Primer material from this chart could be developed format just like any other
primer as shown previously.

(5) If you wanted to include controlled text, that @bble done as soon as possible
with the built words or with words you could bufidm the letters introduced.
The controlled text would not need to be a Scriptext.

(6) The example above comes to the end of the Scripassage before all the letters
of the alphabet are introduced. So another Seagiassage or two would need to
be selected to finish out the primer lessons.

(7) At the end of learning each Scripture passageightie nice to have the entire
passage all in one place (e.g. printed in a sniedll ®ook which could be given
out to individual learners, printed on one piec@aper copied for individual
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learners, written on a large piece of paper andjlmmthe class wall, or written up
as a Big Book to be read as a group) so it coulctiewed easily.

Below is an example of a MSEM Scripture primer usin g a later lesson
from the Creation Story (Genesis 1:1-2:4). Thisex ample is not
connected to the above chart. This example also sh  ows a different
format to illustrate how one might arrange the less on on A4 size paper.

lesen 25 Tok Pisin

De 5: Mekim Kamap Pisin na Pis (Stat 1:20,21)

Bihain God i tok olsem, "Solwara i mas pulap long ol kain kain
samting i gat laip. Na ol pisin i mas kamap na flai nabout
long skai." Orait God i mekim kamap ol traipela pis na snek
bilong solwara, na ol arapela kain samting bilong solwara, na
ol kain kain pisin. God i lukim olgeta dispela samting i
gutpela, na em i amamas.

S's

pisin
pisin S
pi-sin sin
sin | pi-sin
S pisin
I
S
.I.
|
pisin Pis stap sakim
pi-sin pis stap sak-im
pisin sakim

1. Pisinistap laip. Pisistap laip. Bai mistap laip.

2. Maski sakim Papa. Papa bai amamas.

-30-
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Appendix D: Teacher Trainer's Guide for the MSEM

Do a Transition Class or Writer's Workshop first! ( 1 - 2 weeks)

Teacher training will be greatly simplified if tip@tential teachers first know how to
read, write and spell well in their own languadgesides good transitioning, potential
teachers should each write at least 6 storieqjilgghow to write, spell, form letters,
edit and punctuate properly. Doing a Writers’ Waiap first can also serve to screen
out people who do not have the technical skilldedeor being a teacher.

Preparation needed for a Teacher Training Workshop:

A. Collect necessary materials:
1. Teacher’s Guides in a language trainees understamg copy per trainee.
2. pre-primer and the first primer -- at least 1 copgach per teacher trainee.

3. large chalk boards, chalk and dusters -- adequatdar for small group
practise teaching sessions. (If multiple chalkrsare difficult to procure,
crayons and large pieces of blank newsprint orHmrtpaper can be used to
write lessons on for small group practise teaching.

4. slates and/or exercise books and pencils, flastscararkers or crayons and
pointing sticks — have an adequate number for sgnallp practise teaching

5. exercise books, rulers, pens, samples, etc forngaitass register/roll books

6. printed certificates for teachers who finish thecteer training adequately.

. Inform and organize in advance some illitetatgners for a live teaching
demonstration, if possible. (Children are bestesihey are less inhibited in
new situations.)

C. Organize other obvious things for a workshaghsas, accommodations, food,
cooks etc.

The Actual Teacher Training Workshop

l. Introduce the overall purpose for doing vernacuér literacy so that the
motivation and general direction is clear. Perhaps this can be done through a
devotional showing the value of mother tongue ertitstory of languages in the
Bible, a question-answer time, drama and/or grasgudsion.

II. Do letter formation and spelling practise as agroup on the chalkboard. (1 - 2
hours)

[ll. Get a general idea of the whole method.(2-3 hours)
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General Principles to follow when training teachers

1) Start with the “big picture”, break down into aler chunks, and gradually piece the
chunks back together to make a whole.

2) Do many good teaching demonstrations since afterbest learning that takes
place is from observationgach day demonstrate the entire trackyou are learning
before going on to learn and practise the lessdofghe day! Remember, you can
hardly ever demonstrate too much

3) Allow plenty of time for practise teaching in ater groups of three or four with an
experienced teacher to supervise and correct &ssey.

Observe a live class situation if possible.

Demonstrate the entire method with a mock class.

Explain the "Big Picture" charts (pages 4, 11linTacher’'s Guide) -- all
the parts of the whole and how they fit together.

Solicit any observations on the method; discuss

O ow»

IV. Learn the Story Track (1-2 days)

Note What is described below is the maximum time eéddr learning how
to teach the Story Track. To minimize time, denti@&is the entire
track, read the objectives and steps for the etriek, and then
practise the entire track all at one time (rathantlearning each
activity separately before putting them all togethe small groups.

A. Demonstrate the entire Story Track (45 min.)

B. Learn the Big Story part (hours)
. Demonstrate the Big Story part.
2. Read the objectives and rules together in the TeracGuide for
this part.
3. Demonstrate and explain again.
4. Do small group (3 or 4 people is best) practiseltiey.
Supervisors should looks for the following:
- is the story written neatly on the board?
- is a long stick used so the board isn’t blakke
- scan the story be easily seen by all the siis@e
- is the "Step By Step” (SBS) process followedectly?
- did the teacher ask questions about the story?

=

C. Learn the Student’'s Experience Story parhg@rs)

1. Demonstrate an Experience Story.

2. Read the rules in the Teacher's Guide far plairt together.

3. Demonstrate and explain again.

4. Do small group practise teaching. Supersistiould looks for the
following:
- an exciting, active and emotive “experiencefdoe the story
- did the studentthink up story?
- does the teacher maintain good body-boardipo8t
- is the "SBS" process followed correctly?
- are matching or word games played while comgcstudents
as needed?

5. Optional: Talk about how the teacher carnenthie Student's
Experience Story on a big piece of paper (suganféalt bag)
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with a crayon, grease pencil, or marker and haog n the
wall for added print environment and school degorat

D. Learn the Creative Writing** part (2 hours)

Demonstrate.

Read the rules in the Teacher's Guide far plairt together.

Demonstrate and explain again.

Small group practise teaching. Supervisoosihlooks for the
following:
- are children allowed to pass out slates, penchalk etc.?
- are original stories encouraged?
- does the teacher go around and praises ttergs] efforts?
- are some children allowed to read their storfront of the
class?

** Notice and follow the difference
between teaching adults and children on this part!

hPwbhpE

E. Put the Story Track together (4 -5 hours)

Demonstrate the entire Story Track (3 baarts).

Discuss the teacher's role of encourager.

Revise the "Step by step” reading process.

Prepare needed materials: pointing stickds;estory, experience,
slates, paper and pencils, etc.

Do small group practise teaching with supovi.
- should take about 1 hour for each potentetiier to practise

teaching

o kbR

F. Optional part 4: "read whatever you want(@hours)

1. If you have other beginning reading matepabé¢ used in the class,
discuss and demonstrate how it can be used aéardative
writing section. For example...

- Big Books: utilize the "SBS" process for teiach

- Shell books: read together; track individuatad silently;
read in pairs

- Scripture: track and read together or indigitjuor in pairs;
"SBS"

- sing songs written in a book or written on tleard: track and
sing

2. Read the rules in the Teacher's Guide far plairt together.

3. Do small group practise teaching

V. Learn Pre-Primer Track Term 1 (pre-reading and pre-writing) (1-2 days)

A. Demonstrate the entire Pre-primer Track usiggpre-primers. (45 min.)

B. Learn the "Listen for Sounds and Matching'tgarmours)

1. Demonstrate how to use the pre-primer.

2. Read the rules in the Teacher’'s Guide far plairt together.

3. Demonstrate and explain again.

4. Do small group practise teaching. Supervisbmild looks for the
following:
- do the teachers correct mistakes gently?
- are students able to think of other words \ilig same

sounds?

- does the teacher go around to check for proeching?
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C. Learn how write letters and names. (2 hours)
1. Demonstrate 4 or 5 writing boxes how to wniggnes. Have name
cards prepared
Read the rules in the Teacher’s Guide far plairt together.
Demonstrate and explain again.
Do small group practise teaching. Supervishmild looks for the
following:
- are children allowed to pass out slates, chal&rase books
or pencils?
- is the teacher confident in using the preingiguide?
- does the teacher start slow and then gorastiting the
letter boxes?
- does the teacher go around to check for geterlformation?
- does the teacher go around to help studentsit® their
names correctly?

Pwn

D. Put the Pre-primer Track (Term 1) togeth& - 4 hours)

1. Demonstrate the entire pre-primer track.

2. Discuss the teacher's role of gently comgcthistakes.

3. Prepare materials needed: stick, primershera writing guide,
name cards, slates or paper, chalk or pencils.

4. Do small group practise teaching with sustovi.
- have each teacher teach the next consecessger
- this should take about 1 hour or less for gaalher

VI. Put the entire method together (1 day)

A. Demonstrate the entire method again, bothySkaack and the Pre-primer
Track.

B. Remind students of the charts on pages 4 arud the Teacher’'s Guide
which gives the summary “big picture” of each track

C. Do small group practise teaching of the emtiethod with supervision.
Have the first teacher do a lesson on the boédkd ffie first day) and
have the next teacher do the same lesson only tisengrimers (like
the second day)Remember it is suggested that the first day(s) the
lesson be written on the black board and learned gsoup, then the
other day(s) the books/pre-primers can be handéduwod the lesson
done on a more individual basis. Two days shosldgent on each
lesson.

D. If at all possible, it would be very good tavie several small classes made
up of real illiterate students (adults or childrany let the teachers
have a try at teaching them.

VII. Miscellaneous (1 day)

A. Make up roll books or registers and make shectéachers are clear on
how to mark them. Registers should include thiefahg

information:
- name/location of the school - names, ages, geofddl the students
- name(s) of the teacher(s) - days of the weelesdatonths
- type of school (basic literacy) - a column fosttecores
- name of the supervisor - a column for showinglsaihool fees
- name of the language - a column for showing wthersupervisor

visits
B. Talk about (and demonstrate if necessaryyagames to play with
children during break time (i.e. Red Rover, Cat Rralise, Duck Duck
Goose, Freeze Tag, etc.)
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C. Talk about a daily school schedule (i.e. dalagotions, singing, health
check, roll call, maths, Story Track, Primer Traetc.).

D. Discuss, as needed, about the option of h&Fac- 1 for each track -- and
anything else like how to get chalk, extra papestber books.
Encourage the teachers to work in cooperation thithcommunity and
local Community School Head Master as much as plessi

E. Discuss teacher support by the community amdgps student's school
fees (cash or in kind) and how they will be colkecand handled,
spent, etc.

F. Discuss supervisory visits and accountabilityow often, what's expected,
etc.

G. Plan a nice teacher graduation ceremony \eittificates etc.

VIIl. Learn Primer Track (Terms 2-4) - phonics (2 days)

This part should probably be done as a short iistvaining time just before

beginning the primer lessons for best results.o Aislude a revision of the Story
Track at the inservice. Discuss any difficultiesl drainstorm solutions. Rejoice
together in the encouragements. Further, morengdxboks can also be written and
printed at the inservice if desired.

A. Demonstrate the entire primer track on thertbo@5 min.)

B. Learn the primer “key word and key letter” enises. (4 hours)
1. Demonstrate how to use the primer.
2. Read the rules in the Teacher’'s Guide far plairt together
3. Demonstrate and explain again.
4. Do small group practise teaching. Supervisbmuld look for the
following:
- is everybody reading the story together? @ Track is
done first, the students will know how to read shary)
- are the “Step by Step Reading Process" stélosvied
correctly?
- are students reminded read the key word aaehthey find
it?
- is the teacher clear about the differencevben the name
and the sound of the key letter?
- are students reminded to say the sound didiidetter each
time they find it in the story?
- does the teacher let students go first ininepeverything
under the double line?
- does the teacher play games building lettgitables into
words?
- are students able to read the new/built wdrds

C. Learn how to write words. (2 hours)
1. Demonstrate how to do the writing time.
2. Read the rules in the Teacher's Guide far plairt together.
3. Demonstrate and explain again.
4. Do small group practise teaching. Supervisbhmild look for the
following:
- are children allowed to pass out slates and abwafiaper and
pencils?
- does the teacher turn so the ‘sky writindhédpful to students
(and not backwards)?

32



- does the teacher use good hand writing ascehfior the
students?

- does the teacher go around and check hanthgvahd
spacing and spelling accuracy?

D. Put the Primer Track together. (4 - 5 hours)

1. Demonstrate the entire Primer Track usingptivaers (if you wish,
you can put the writing of the key letters righteateaching the
key letter in the primer)

2. Discuss the teacher's role of gently comectnistakes and striving
for accuracy in spelling and good letter formation.

3. Remember It is suggested that the first day(s) the lesgenwritten
on the black board and learned as a group, therother
day(s) the books/primers can be handed out anteds®n
done on a more individual basis. You'll want tecdiss how
many days to spend on each lesson. The firsti3gpriessons
will need longer teaching time (i.e. 3 - 4 dayshedepending

on how “heavy” they are) than the other lessond néled.

4. Prepare materials needed: pointing stickners, slates and chalk
or paper and pencils.
5. Do small group practise teaching with supssovi.

- have each teacher do a different lesson, w& tee first
teacher do a lesson on the board and the secaritetea
do the same lesson with the books, etc.

- this should take about 1 hour or less for é¢aalbher

IX. Put the entire method together (1 day)

A. Demonstrate the entire method again, bothySEaasck and Primer Track
(use the primer for term 2).

B. Remind students of the chart on page 11 off#sher’s Guide which
gives the big picture of each track.

C. Do small group practise teaching of the entisthod with supervision.
Have the first teacher do a lesson on the boédkd {fie first day) and
have the next teacher do the same lesson only tlengrimers (like a
second/third day).

D. If at all possible, it would be very good tavie several small classes made
up of real illiterate students (adults or childrany let the teachers
have a try at teaching them.

X. Final discussions and clarifications.
Since the teachers are at least a little bit erpead by now, allow time for

guestions and clarification or discussion of hoimgk are going. Share
possible solutions to problems based on experiasg®u can.
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Appendix E: Teacher’s Guide for the M-SEM

note The Teacher’'s Guide is also available as a sapabook.

Introduction : This book is a Teacher’'s Guide for the Multi-$gy Economy
Model. It may be translated into any languagesdweipful.

Teacher training takes about 7 days or less fahers who are experienced writers. All
teachers should be experienced writers beforedittgra Teacher Training Course. The
Multi-Strategy Economy Model has 2 separate tradkich may or may not be taught by
separate teachers. This model can be used witksagtuthildren. Slates of some sort or
exercise books or paper are needed for each stademtll as plenty of classroom chalk
board space. If possible, each student shouldnaige a primer.

Thanks goes to Mary Stringer and Des Oatridgelfeir tvaluable contributions in ideas and
literacy methodologies for this model.

Teaching Suggestions The teaching pattern for this method is basydhlé same thing
every day, so teachers can feel free to spend aB time or as little time as necessary on
each lesson, according to the learning pace of shedents. Teach no less than one lesson
per day. One lesson equals about 2+ hours of itgatime and includes 2 tracks. (Each
track has several different learning activitiesiy Isuggested thaach lesson should be
taught for 2+ days. However, the teacher should expect to spene ithme on the first few
lessons (e.g. perhaps 3-4 days). It is also stegéisat the whole lesson be written on the
chalk board and learned as a group the first day{sen the next day(s) each student can
look at a primer and try the activities more indivally and independently. The method
could be more effective if the Story Track is ddingt followed by the Primer Track.

It is suggested that normally 5 weeks is plentyiroé to spend on pre-reading and
pre-writing.

U
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PRE-PRIMER PART (5+ weeks)

Story Track Pre-Primer Track
The Big Story
Pre-Primer
- listen for sounds
Student’s Experience Storyf - matching

Creative Writing Writing (pre-writing)
- your name

- shapes and letter forms

A> MO W

Read Whatever you want to!

How to Teach the Story Track

The Big Story

Objectives (a) To show by example how to read a story filyeinom left to right. (b) To
show that reading is meaningful. (c) To strengtlamguage comprehension skills. (d) To
learn to read fluently.

1. On the first dayneatly write the Big Story on the chalk board. @iner dayof
the same lesson, read from the (pre) primer.

2. Follow the 'Step by Step Reading Process' (belo)teach the students how to
read the Big Story. Use a long stick to point@s sead so everybody can see the
story easily. Students can use their finger toktkghen they read individually in
their primer.

3. After reading the Big Story, the teacher can agki@stions about the story. The
students should take turns answering.

Step by Step Reading Process
The teacher only reads the story 2 times.
Everybody reads togeth2rtimes. (No parroting!)
The teacher and different individual students regether.
Individual students take turns pointing and regdiy themselves.
The teacher must praise the students.
Everybody reads together again 2 times.

PopbpE

o

** |f a student gets embarrassed or shamed, gehtr must say,
"Okay, everybody read together".

** The teacher must encourage and praise theestadh lot!
Meaningful mistakes should not be corrected.
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Students' Experience Story

Objectives (a) To encourage students in thinking of anlinigla story; language
development. (b) To show by example how to wrigtamy. (c) To show by example how to
read a story fluently. (d) To show that reading amiting is meaningful. (e) To learn to
read sight words in context.

1. On the first dayget the students really thinking about the keydaend somehow actively
involved so they can think up a good story. Geinlet and experience the key word, or
do a drama, or have a big discussion, or bringkdlyeword inside the class to touch or eat.
(You don't need to do an experience on revisiors Jay

2. After the experience, the students need to thin& gpod story together (e.g. about the
experience) and tell it to the teacher who writesgtudents' story on the board, saying
each word as it is written.

3. Follow the 'Step by Step Process" (same as foBitpé&tory) and learn to read the story.

4. Now play word games (example games below) withstbey in order to learn sight
words:

Hide-a-word game Erase any word in the story. Put an underliheng the word was.
Read the story again together and let the studaytsvhat word is missing. Write the
missing word in its place again on the line. Ledwword as a sight word. Erase and
learn several more long and short words. Poialltthe underlined words in different
order to drill them.

Matching game The teacher writes any 3-5 words from the storylash cards. Let
individual students come to the front and matchvibed cards with the same word in the
story. Gently correct as necessary. EverybodyldHook at the card and read the word
together. Learn the card words as sight words,imgatiem in different order. Drill often.

¢ If possible, after class or during the break, gecher can write the story on big paper
with a crayon or marker and post it on the walthaf classroom for the next day and for

decorating the classroom and enhancing “print envirent”.

Creative Writing

Objectives (a) To encourage individuals to think of storge®l write them in any way they
can. as best they can. (b) To allow individualprtactice reading their own stories.

1. Pass out slates and chalk or paper and pencilshildren are your students, allow one or
two of them to do the distribution and collectirfgwiting material.)

2. Have the students draw a small picture of the kesdw

3. Now tell the students to think up and write a stofyheir very own about the key word.
Encourage the children to NOT copy the storieshenbipard. (NOTE If adult students
are ashamed or not willing to write their own stdeg them copy all or part of the
experience story from the board.)

4. After students are finished, the teacher shouldrgond and ask individual students to
point to and read their story or the story theyiedp Praise the students for writing such
good stories.

5. Choose a few students to come to the front and inplidheir stories so everybody can see.
The student should point to his or her story ard iewith a loud voice so the other
students can hear. Really praise the studentdatibis. (The teacher does not need to
correct the children's stories. Adults may defieeteacher to make corrections on their
stories.)

6. Collect the writing materials.
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Read Whatever You Want To!

Objectives (a) To demonstrate that reading is meaningfdifan. (b) To utilize any other
vernacular reading materials available. (c) Totfeleneeds of the students who want to
read specific items (e.g. Scripture, health ma®r&ongs, etc.)

1.

This time is for reading any other vernacular bogis might have. You may read them
however you like. There are many options:

¢ the teacher reading to the students

¢ everybody reading together out loud

¢ reading individually out loud or silently

. If you have Big Books you may read them out lougktber at this time. Follow the 'Step

by Step' Process (see above) if you like.

This is also a good time to read a Bible passageemnorize a verse. Verses can be
written on big paper if you have some and hunghenwall. Memorizing verses can

easily be done by writing a verse on the board]ingait together several times and then
erasing one word each time you read it througH afitihe words are erased and the verse
is memorized.

A song flip chart can be made and songs can beauihis time. Point to the words of

the song as they are sung together.

There are absolutely no restrictions as to whaooy the students or teachers may read at
this time.

* When you finish this time, take a break. If ydon’t have other books to read, just take a
break and then go into the pre-primer or primezkra

How to teach the pre-primer Track (about 5 weeks)

Listen for Sounds

Obijective: (a) For students to learn aural discriminatimnearn to distinguish various
different sounds.

1.
2.

3.

Tell the students what the keyword is. (The titiehe Big Story is the keyword.)

As the teacher reads the story, the students ristesh for the key word and clap each
time they hear it.

Point out the beginning sound of the key word. Bé&ygether. As the teacher reads the
story again, the students must listen for the sppeciund/letter and clap each time they
hear it.

. Listen to the beginning sound of the key word. &lthe students think of other words

which begin with the same sound.

. Listen for a sound in the middle or at the endhefkey word. Have students try to think

of other words which have a middle (or ending) sbwhich is the same as a sound in the
middle (or end) of the key word.
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Matching

Obijective: (a) For students to learn visual discriminatitmtearn to distinguish various
different shapes, letters, syllables and words @ading is involved at this point.)

1. Students must point with their fingers and matehitams which are exactly the same on
each line. Do 4 lines each day either on the chadicd or in the pre-primer books.

2. The teacher should walk around the class and makessudents are matching items
correctly if they are doing it in their own books.

Write Your Name

Obijective: (a) For students to learn to recognize and viliggr own name which is
personal, meaningful and useful.

1. The teacher should neatly write the names of eactest on a card. Give or let each
student pick their own name card.

2. Each student must look at his or her own name aaddthen write/copy their name neatly
on a slate. After a couple weeks, students shwritd their name from memory.

3. The teacher should go around and help the studettitgsheir hand writing.

Write Letters

Objectives (a) For students to learn manual dexterity areltegnd coordination.
(b) For students to learn to form the shapes térigicorrectly. (No reading or
saying sounds of letters is involved at this pint.

1. Pass out slates and chalk or paper and pencilfowAvell behaved children to do this if
they are your students).

2. The teacher should look at the pre- writing boxse® (pages ??7?). Do about 2-3 writing
boxes each day until all the boxes are taught.

3. The teacher writes a line on the board, and thestindents imitate and write the same
thing on their slates or paper.

4. After writing each line, the teacher should go aand help the students to form the
lines or letters correctly. Correct and encoutthgestudents at the same time.

5. The teacher can then write another line on thedadich students should copy. Start
slow and then encourage students to write fastiértbe whole box is replicated by the
students.
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How to Teach the Primer Track

PRIMER PART
Story Track Primer Track
The Big Story B Primers
- read the story
R |- dokey word exercises
Student’s Experience Storyf - do key letter exercises
E |. drill letters and syllables
A |- do word building
Creative Writing - optional: read controlled
K text/story
Read Whatever you want to! Write words (spelling
dictation)

Key Word and Key Letter

Objectives (a) To systematically introduce and learn theelstof the alphabet via key
words. (b) To learn to read and write all thedigtof the alphabet in various contexts.

1.

2.
3.

oo

© N

Point to and read the Big Story together 1 or 28n{Students should already be familiar
with reading this story since they learned it ia 8tory Track just before the break.)
Look at the picture of the key word and discuss it.

Read the key word. Follow the 'Step by Step Pd¢above) as you break-and-make the
key word.

. "Go fishing!" Ask students to find where the kegne occurs in the story. Each time

they find the key word, they need to point to itlasad it. The teacher should correct any
mistakes.
Teach students the souofithe key letter in the big letter box.
"Go fishing" again! Ask students to find where thik key letters are in the story (both
capital and small forms). They must point to aag the_sounaf the key letter each time
they see it. Correct as needed.
Distribute slates and chalk or paper and pencils.
Do sky writing. The teacher must turn his or hackotoward the students and show them
how to write the key letter in the air. Sky wriieth the small and the capital form of the
key letter together.
The teacher must then help the students writedl@afing on their slates or paper:

write a line of small key letters

write a line of capital key letters

write a line of small key letters mixed with capiay letters
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Drills and New Words

Objectives (a) To drill parts of words until they are instantygognized by the students. (b) For
students to gain word building skills without necessarily hagorgextual cues.

** NOTICE! Below the double lin@r after learning the key word and the key lettee,
studentgmust read everything filsThe teacher must not read anything for them.

1. As the teacher points to the letters/syllablethenboxes, the students call out the sounds
of the letters and the syllables. Read down finst taen across. Then jump around and
read the letters and syllables mixed up.

2. Play letter, syllable and word games. Here areesoeas:

0 The teacher can call out the sound of a letteykatse and individual students can
come up and point to the right letter or syllable.

0 The teacher can point to a series of letters dalsjds and the students can call out
the word that is spelt.

0 Let the students blend sounds together to reakleyn&ord and other words. Let

the students make up as many words as they cartlfiotetter and syllable parts.
Write these words on the black board. Read thewrtheg.
0 Divide the class into 2 teams and have spellingpsditions or races
3. The students should blend the sounds and syllaéddesher for the words at the bottom of
the page and read the new words.
4. Optional: The students should be given time tergly and individually decode/decipher
the controlled text or story at the end of the gritesson. When most have figured out
what it says, read it together as a class sevarabt pointing to words as you read them.

Write Words (Spelling Dictation)
Obijective: (a) For students to build strong and accuragdliag skills.

1. Distribute slates and chalk or paper and pencils.

2. The teacher should call out a word and let theesttglwrite it several times:

0 write 2 lines of key words (leave a space betweerds)

0 write a line of each of the new built words

3. The teacher should write the word correctly onlibard after the students have tried to
write the word themselves.

4. As the students are writing, the teacher needstk around and help the students write
correctly. Correct letter formation, spelling asghcing as needed. Be encouraging also.

5. During the second half of your literacy class y&ayou have not already begun using
them allow the students to write in exercise bagkh pencils.
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